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Abstract 

This study examined the influence of head teachers’ leadership styles on learners’ academic 

performance in public secondary schools in Kabwe District. The research focused on three 

leadership styles: transformational, transactional, and laissez-faire, with the aim of 

identifying the most effective approach in promoting academic achievement. A mixed-

methods approach was employed, incorporating qualitative and quantitative techniques. Data 

was collected through surveys, interviews, and analysis of academic records from selected 

schools. Transactional leadership showed moderate effectiveness, while laissez-faire 

leadership was found to have minimal or negative influence on academic outcomes. The 

study further established a strong relationship between effective leadership practices and 

improved learner achievement.The study concludes that leadership style plays a critical role 

in shaping academic performance. It recommends the implementation of targeted leadership 

training programs for head teachers to enhance their effectiveness and improve overall 

educational outcomes. 
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1. INTRODUCTION 

 

Instructional leadership has become a key aspect of effective school management and 

educational reform, particularly in curriculum implementation. In today’s rapidly changing 

world, schools are expected to provide quality education that equips learners with relevant 

knowledge and skills. As a result, school leadership has shifted from administrative roles to 

active involvement in teaching and learning processes. 

Instructional leadership refers to the direct engagement of school leaders in guiding 

curriculum delivery, supervising instruction, mentoring teachers, and creating a supportive 

learning environment. It focuses on improving academic outcomes through structured 

teaching practices. Effective instructional leaders set clear goals, support teacher 

development, monitor instruction, and use performance data to guide decisions. 

In developing countries such as Zambia, where schools face resource constraints and 

systemic challenges, instructional leadership plays a critical role. Although curriculum 

reforms like the 2013 Revised Curriculum aim to improve education quality, their success 

largely depends on leadership capacity. This study examines how instructional leadership 

influences curriculum implementation in selected schools. 

 

Background of the Study 

Instructional leadership emerged in the 1980s as part of efforts to improve school 

effectiveness and learner achievement. It redefined school leaders as key drivers of teaching 
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and learning rather than just administrators. Instructional leaders are expected to guide 

curriculum development, supervise instruction, and support teacher growth. 

Despite curriculum reforms, many education systems, especially in developing regions, face 

challenges such as limited resources, inadequate training, and weak leadership. In Zambia, 

the 2013 Revised Curriculum was introduced to promote practical and learner-centered 

education. However, its implementation remains inconsistent due to limited leadership 

capacity and systemic constraints. 

This study explores how instructional leadership influences curriculum implementation and 

identifies ways to improve leadership effectiveness. 

 

Problem Statement 

Despite curriculum reforms, many schools continue to experience challenges in effective 

curriculum implementation. These challenges are often linked to weak instructional 

leadership, inadequate teacher support, and insufficient monitoring. 

Although instructional leadership is recognized as important, there is limited empirical 

evidence in the Zambian context on its impact. This study aims to address this gap by 

examining how instructional leadership influences curriculum implementation. 

 

2. RESEARCH OBJECTIVES 

 

General Objective 

To investigate the role of instructional leadership and its impact on curriculum 

implementation in selected schools. 

 

Specific Objectives 

 To examine instructional leadership practices used by school leaders.  

 To establish the relationship between instructional leadership and curriculum 

implementation.  

 To identify challenges faced by instructional leaders.  

 To propose strategies to improve instructional leadership effectiveness.  

 

Research Questions 

 What instructional leadership practices are used by school leaders?  

 How does instructional leadership influence curriculum implementation?  

 What challenges affect instructional leadership?  

 What strategies can improve instructional leadership effectiveness?  

 

Characteristics of the Phenomena 

Instructional leadership and curriculum implementation are closely related concepts. 

Instructional leadership focuses on improving teaching through goal-setting, supervision, data 

use, and professional development. It also promotes accountability and continuous 

improvement. 

Curriculum implementation refers to translating curriculum plans into classroom practice 

through lesson planning, teaching, assessment, and learner engagement. While instructional 

leadership provides direction, curriculum implementation reflects actual teaching and 

learning. 

 

Factors Related to the Phenomena 
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Several factors influence instructional leadership and curriculum implementation. These 

include leadership training, school culture, availability of resources, policy support, teacher 

preparedness, and learner characteristics. 

Effective leadership requires proper training and a supportive school environment. Adequate 

resources and clear policies also enhance curriculum delivery. Teacher skills and learner 

needs further influence how the curriculum is implemented. 

 

Global Statistical Scenario 

Globally, strong instructional leadership is linked to improved educational outcomes. 

Countries like Finland and Singapore demonstrate how effective leadership supports 

curriculum implementation and learner achievement.Studies show that schools with strong 

instructional leadership perform better, with improved teaching quality and higher learner 

performance. International evidence highlights leadership as a key factor in successful 

education systems. 

 

Local Statistical Scenario 

In Zambia, many schools have access to curriculum materials, but fewer conduct regular 

instructional monitoring. This indicates a gap between curriculum availability and effective 

implementation. 

Challenges such as limited training, heavy workloads, and lack of resources hinder 

instructional leadership. Strengthening leadership capacity is essential for improving 

curriculum delivery and learner performance. 

 

Scope of the Study 

The study focuses on public secondary schools in Solwezi District, Zambia. It targets 

headteachers, heads of departments, and teachers, as they play key roles in curriculum 

implementation. The study examines leadership practices, teacher support, and monitoring 

strategies. 

 

Significance of the Study 

This study helps to understand how instructional leadership influences curriculum 

implementation. It provides insights for policymakers, school leaders, and teachers to 

improve educational practices and learner outcomes. 

 

Operational Definitions 

 Instructional Leadership: Leadership focused on improving teaching and learning. 

 Curriculum Implementation: The process of delivering curriculum content in 

classrooms. 

 Fidelity: The extent to which the curriculum is implemented as intended. 

 

3. LITERATURE REVIEW 

 

This chapter reviews existing literature on instructional leadership and its influence on 

curriculum implementation. It situates the study within broader academic discourse, 

highlights key debates, and identifies research gaps. The review covers theoretical 

frameworks, empirical findings from global and local contexts, and presents the conceptual 

framework guiding the study. It also justifies the need for further research within the Zambian 

context. 
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Empirical Literature Review 

Instructional leadership has gained prominence as a critical factor in improving teaching 

quality and learner outcomes. Research shows that effective school leadership extends 

beyond administration to actively shaping teaching and learning processes. 

Studies by Leithwood and Jantzi (2006) demonstrate that instructional leadership directly 

enhances teaching quality and student achievement. Similarly, Bush et al. (2019) found that 

classroom supervision and feedback improve curriculum adherence and teacher performance. 

In Zambia, Mweemba and Mulenga (2020) revealed that schools with strong instructional 

leadership reported better curriculum coverage and improved examination results. These 

studies collectively confirm that instructional leadership promotes accountability, teacher 

motivation, and effective curriculum delivery. 

However, despite global and regional evidence, there is still limited context-specific research 

focusing on curriculum implementation in Zambia, particularly at the secondary school level. 

 

Theoretical Review 

This study is guided by four key theories: Transformational Leadership Theory, Distributed 

Leadership Theory, Hallinger’s Instructional Leadership Model, and Fullan’s Change Theory. 

Transformational Leadership Theory emphasizes motivation, inspiration, and teacher 

development. Leaders foster commitment, encourage innovation, and support professional 

growth, making it highly relevant in resource-constrained contexts. 

Distributed Leadership Theory views leadership as a shared responsibility among school 

staff. It promotes collaboration and collective ownership of curriculum implementation, 

especially in schools with limited leadership capacity. 

Hallinger’s Instructional Leadership Model focuses on defining school goals, managing 

instruction, and creating a positive learning climate. It provides a practical framework for 

understanding how leaders influence teaching and curriculum delivery. 

Fullan’s Change Theory highlights leadership as a driver of educational reform. It 

emphasizes managing change, building teacher capacity, and sustaining improvement in 

curriculum implementation. 

 

Importance of Integrating the Theories to the Study 

Integrating these theories provides a comprehensive understanding of instructional 

leadership. Hallinger’s model offers practical leadership actions, Fullan explains change 

processes, transformational theory highlights motivation, and distributed leadership 

emphasizes collaboration. Together, they capture the structural, emotional, and collaborative 

dimensions of leadership, making the study more robust and contextually relevant. 

 

Conceptual Framework 
The conceptual framework illustrates the relationship between instructional leadership, 

curriculum implementation, and learner outcomes. 

Instructional leadership practices—such as supervision, feedback, and professional 

development—enhance teacher effectiveness. Improved teaching leads to better curriculum 

implementation, reflected in lesson delivery, assessment, and learner engagement. 

Ultimately, effective curriculum implementation results in improved learner performance, 

making learner achievement the final outcome of the framework. 

 

Research Gap 
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Although global studies highlight the importance of instructional leadership, there is limited 

research in Zambia focusing specifically on its impact on curriculum implementation. 

Existing studies often emphasize general school management rather than classroom-level 

leadership practices such as lesson supervision and instructional support. 

Additionally, many studies lack empirical depth and fail to distinguish between education 

levels. This study addresses these gaps by examining instructional leadership practices and 

their direct influence on curriculum implementation in secondary schools. 

 

4. RESEARCH METHODOLOGY 

 

The methodology is designed to ensure that the research objectives and questions are 

addressed systematically, with validity and reliability. It explains the research design, target 

population, sampling procedures, sample size, and sampling area. It also discusses data 

sources, data collection methods, and tools used in the study. 

In addition, the chapter describes how both quantitative and qualitative data will be analyzed, 

and highlights potential limitations and ethical considerations. Overall, this chapter provides 

the operational framework guiding the study. 

 

Research Design 

The study adopts a sequential mixed-methods research design, combining both quantitative 

and qualitative approaches. In the first phase, quantitative data will be collected using 

structured questionnaires and academic records to identify patterns and relationships between 

instructional leadership and curriculum implementation. 

The second phase involves qualitative methods such as interviews, focus group discussions, 

and classroom observations to provide deeper insights into participants’ experiences. This 

design allows qualitative findings to explain and expand on quantitative results. 

Triangulation will be used to enhance validity by comparing data from multiple sources. This 

approach provides a comprehensive understanding of instructional leadership within selected 

schools in the Munkochi Catchment Area, including St. Pauls, Munkochi, Chibwe, 

Kakwelesa, Ntasa, and Kalundu Secondary Schools. 

 

Research Method 

The study will employ a descriptive survey method to collect and analyze data from selected 

schools. This method is appropriate for describing existing conditions and examining 

relationships between variables. 

 

Universe 

The universe of the study comprises all public secondary schools in Kapiri Mposhi District, 

Central Province, Zambia. These schools represent the total population relevant to the study. 

The district includes both urban and peri-urban schools with varying levels of resources, 

teacher qualifications, and leadership capacity. This diversity provides a suitable context for 

examining instructional leadership and curriculum implementation. 

Key participants include headteachers, heads of departments, and teachers who are directly 

involved in curriculum delivery and supervision. Defining the universe in this way ensures 

that the findings reflect the realities of the district and can be applied to similar contexts. 

 

Sampling Procedure 
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The study will use purposive sampling to select headteachers and teachers who are directly 

involved in curriculum implementation. Stratified random sampling will be applied to ensure 

representation from both urban and rural schools. 

 

 

Sample Size 

The study will include six selected schools. From each school, participants will include one 

headteacher, heads of departments, and teachers, resulting in a total sample size of 

approximately 50 respondents. 

 

Sampling Area 

The study will be conducted in the Munkochi Catchment Area within Kapiri Mposhi District. 

The selected schools include St. Pauls, Munkochi, Chibwe, Kakwelesa, Ntasa, and Kalundu 

Secondary Schools. 

These schools provide a diverse context in terms of academic performance and resource 

availability. Some schools demonstrate strong performance, while others face challenges, 

allowing for meaningful comparison of leadership practices and curriculum implementation 

outcomes. 

 

Sources of Data 

The study will use both primary and secondary data. Primary data will be collected through 

questionnaires and interviews, while secondary data will be obtained from ministry reports, 

academic journals, and previous studies. 

 

Method of Data Collection 

A mixed-methods approach will be used to collect data. 

Quantitative Data will be collected through structured questionnaires administered to 

headteachers, heads of departments, and teachers. These questionnaires will capture 

measurable information on leadership practices and curriculum implementation. 

Qualitative data will be collected through semi-structured interviews, allowing participants 

to share detailed experiences and perspectives. This approach provides deeper understanding 

and supports data triangulation. 

 

Tools of Data Collection 

The study will use questionnaires and interview guides as the main tools. Questionnaires will 

include both open-ended and closed-ended questions to gather quantitative and qualitative 

data. 

Interview guides will be used to conduct in-depth interviews with headteachers, focusing on 

leadership practices, challenges, and strategies related to curriculum implementation. 

 

Tools for Data Analysis 

Quantitative data will be analyzed using Microsoft Excel to generate descriptive statistics 

such as frequencies, percentages, and charts. 

Qualitative data will be analyzed through thematic analysis, where responses will be grouped 

into themes and patterns to provide meaningful interpretation. 

 

Limitations of the Study 
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The study may face limitations such as restricted access to some schools, which may affect 

data collection. Non-responses or incomplete responses from participants may also affect data 

reliability. 

Additionally, time constraints may limit the depth of data collection and analysis. 

 

Difficulties Faced By the Researcher 

The researcher encountered challenges such as limited financial resources for transportation 

and printing. Scheduling interviews with school heads was also difficult due to their busy 

schedules. 

Technical issues in recording and managing data occasionally disrupted the data collection 

process. 

 

5. CONCLUSION 

 

The study concludes that instructional leadership plays a significant role in enhancing 

curriculum implementation in selected secondary schools. School leaders who actively 

engage in supervision, mentoring, and monitoring of teaching practices contribute to 

improved instructional quality and consistency, especially when these practices are applied 

systematically. 

The findings also show that collaboration between school leaders and teachers in goal-setting 

and planning promotes shared accountability and improves teacher commitment and syllabus 

coverage. 

However, the effectiveness of instructional leadership is limited by challenges such as lack of 

formal training among school leaders and shortages of teaching and learning materials. 

Additionally, factors like administrative workload, staff shortages, and inadequate 

infrastructure constrain leadership effectiveness. 

In conclusion, while instructional leadership is essential for effective curriculum 

implementation, it must be supported by adequate resources, continuous professional 

development, and strong institutional support to achieve improved learner outcomes. 
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